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Abstract 
An experiment to assess the effects of the responsibility model on students’ social skills’ development was conducted in 
Malaysia. Instruction using specific teaching strategies which served as the intervention program and a pretest-posttest control 
group designed was utilized for this study. One hundred and forty six students aged thirteen years old were involved in this study. 
The students were divided into four different classes. The teaching of humanistic physical education uses the responsibility 
model developed by Hellison and adapted to Malaysian physical education curriculum. It was hypothesized that the responsibility 
model would improve students’ social skills and would assists students responding to sports and non-sports related dilemmas. 
The hypothesis of the study received significant support. Students in the experimental group improved significantly after 
exposure to the responsibility model. The implication of this study showed that the responsibility model does influence students’ 
social skill development. Therefore, specific teaching strategies should be use in teaching physical education so that the aim of 
producing students whom are able to choose right from wrong and good from bad are no longer taken for granted. 
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1. Introduction 
Based on media reports, it seems that the behaviors of the younger generation today are deteriorating. 
Many factors contribute to this depreciation in behavior. However, most people attributed it to two prominent 
factors, which are the onset of modern technologies and working parents. Through modern technologies, adolescents 
are introduced to televisions and video arcades. Television has been proven to influence adolescents in both positive 
and negative ways. Through television and other mediums of communication outside the school, students today are 
more knowledgeable and sophisticated than students of the past. The second contributing factor to behavioral 
problems in adolescents is working parents (Smith & Sharp 1994). Since parents were at work most of the day, 
adolescents spend most of their time on their own or under the care of a helper. As a consequence, these adolescents 
frequently became the perpetrators and victims of undesirable behaviors. 
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 Adolescents need to be taught, controlled and corrected by adults. Good behaviors and instructions need to 
be given to children of all ages for them to follow as ideal examples (Barnett, Matthews & Howard 1979; Crittenden 
1991; Bernstein 1996). If children need to possess self-control and self-direction, they have to be provided with 
opportunities and responsibilities to control and direct their own actions according to the acceptable and 
commendable rules and norms of society (Bredemeier 1986; Eisenberg & Mussen 1989). 
 Schools are now under a tremendous pressure since parents are more worried about how their children 
perform in school. Schools are giving more and more attention to academic achievement of students. This increase 
in attention may be due to parental choice and competition among schools to be excellent in academic achievement. 
In such a climate, the future for other aspects of education is likely to be bleak. Time and enthusiasm spend on less 
measurable educational values are greatly reduced because schools and individuals teachers are forced to focus their 
energies on “getting the scores up”. Social development is one of the several aspects of learning that are currently 
under pressure. Although politicians and policy-makers alike knew about the need for schools to take more 
responsibility for moral, civic and spiritual development of society’s next generation, “what you test is what you 
get” attitude still prevails. 
 There is a long-standing belief that adolescents can learn valuable lessons pertaining to rules, authority, 
perseverance, courage, and responsibility through sports and games (Haft & Slade 1989; Rayner 1992). When 
physical education was introduced as a school subject in early 18th century in United States of America and in the 
United Kingdom, character development occupied a significant role alongside physical fitness (Zeigler 1964; 
McPherson 1978). Over the years, as educational jargon changed, it becomes more common to describe this 
objective as social or emotional development rather than character development, but the two essentially meant the 
same thing. The progressive education movement serves to emphasize even more the importance of social 
development function of schools, and many physical education teachers place great importance on social 
development outcomes in physical education. Physical education has always been thought as the least important 
subject. Other subject teacher often uses physical education classes to catch up with their syllabus. To many 
students, physical education is just prolonged recess period. Physical education teachers put most of their effort to 
teach sport skills while values have always been the hidden agenda. This study is an effort to consciously plan for 
social development in physical education classes besides maintained teaching sport skills to students. 
2. Problem Statement 
 This is a pertinent moment to review the position of physical education in the national curriculum and its 
impact on a well-balanced education for the students. Implicit in this review is the feeling of concern and uneasiness 
about many aspects of the current society and a worry about the kind of society that our adolescents will inherit. 
Underlying these concerns is a further set of questions concerning the education, specifically, the physical education 
that will be provided in the twenty-first century. What kind of physical education will best serve our society? What 
will ask of physical education teachers in the 21st century? Central to these questions is a growing interest in the 
kinds of social qualities that we want to promote to our adolescents as they move into the new millennium and the 
responsibilities of the schools to foster those qualities. In other words, the social development of adolescents within 
our schools has taken centre stage and physical education may play an important role in the development of these 
qualities. 
3. Purpose of Study 
The general purpose of this research is to assess the effectiveness of using the responsibility model in 
teaching social skills in physical education. Specifically, this study aims to investigate: 
i. whether there is any difference in the students social development after exposure to the responsibility model. 
ii. the effects of the responsibility model on the students response to non-sports related dilemmas. 
iii. the effects of the responsibility model on the students response to sports related dilemmas. 
This study focuses on using the responsibility model on a group of lower secondary physical education class and 
studied its effectiveness in promoting social development. 
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4. Methodology 
This is a quasi-experimental study uses intact groups which were randomly assigned to experimental and 
control groups. The research design used is the non-equivalent control group design. This design was chosen as it 
involves an experimental and a control group which were given a pre-test and a post-test, but the control group and 
the experimental group do not pre-experimental sampling equivalence. Rather, the groups constitute naturally 
assembled collectives as similar as availability permits but not so similar that the pre-test can be dispense with. The 
intervention program assigned to one group is random and under the control of the researcher. 
The subjects attended physical education classes at separate times. Both groups received the same pre- and 
post-test measures. Each subject was given a questionnaire prior to and after an eight-week intervention program. 
The results obtained from these questionnaires served as dependent measures for this study. The difference between 
the two groups was only in the way physical education instruction was integrated with a social development 
program. 
Both groups received physical education instruction by the researcher. The control group received their 
instruction in accordance with the regular physical education syllabus. Interpersonal conflicts for the control group 
were resolved with the use of time-out. The experimental group received regular physical education instruction 
interlaced with teaching strategies to enhanced social development. Interpersonal conflicts during class for the 
experimental group were resolved using specific strategies as outline by Hellison (1985). A test of the differences 
between the groups in social development, sports related dilemmas and life (non-sports) related dilemmas were 
conducted using analysis of variance (ANOVA) on gain scores. 
In assessing the improvement following the intervention program, the researcher decided on using the gain 
scores, ie measuring the changes between the pre-test and post-test scores. The use of gain scores to measure 
improvement in performance has been controversial, but many researchers gave justification for using gain score 
(Overall & Woodard 1975; Huck & McLean 1975; Zimmerman & Williams 1982). 
 A priori t-test where Į is set at 0.05 were conducted to examine the differences between the gain scores of 
the control and experimental groups. Analyses also included comparisons between the groups on life dilemmas, 
sports dilemmas and social development scores. 
5. Findings and Results 
Results of analysis on the effect of humanistic physical education between the two groups are summarized in Table 
1. The results indicated that there were significant difference between the experimental and control groups for social 
development (F[1/145]=10.80, p<0.05), life related dilemmas (F[1/145]=4.93, p,0.05 and sports related dilemmas 
(F[1/145]=10.50, p<0.05). 
 
Table 6: Results of analysis on social development, life-related and sports-related dilemmas 
























Between group  1,145 10.50* 
  *p<0.05 
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Overall, the results of the ANOVA conducted revealed significant differences for all three factors studied, 
namely, social development, life related dilemmas and sports related dilemmas between the control and the 
experimental group. Students exposed to humanistic physical education obtained higher gain scores than students 
who are not exposed. In attempting to answer the research objectives, it is clear through the analysis conducted, 
students do benefit from the humanistic physical education classes. This is seen in the better and statistically 
significant scores the students obtained after the intervention program was introduced to them. The control group 
that was not exposed to humanistic physical education did not show statistically significant improvement in their 
scores. Analyses conducted to determine whether there are any effects on the students’ ability to response to sports 
and non-sports related dilemmas shows that students in the experimental group showed statistically significant 
capability to response to both life-related and sports-related dilemmas.  Therefore, the hypotheses that states 
humanistic physical education effects students social development and ability to respond better to life-related and 
sports related dilemmas is accepted.  
6. Conclusion and Recommendations  
 In reviewing the National Education Policy, the aims of education in Malaysia can be condensed into four 
broad objectives, namely, the objectives of self-realization, human relations, economic efficiency and civic 
responsibility. These four broad objectives can be reviewed as the purpose of education. Furthermore, it can be said 
that the common purpose of education is the development of the ability to think. This is the central purpose to which 
school must be oriented if it is to accomplish either its traditional tasks or those newly accentuated by recent 
changes in the world. 
 Before attempting to initiate any curriculum changes in physical education programs, the basic aim or 
purpose of physical education must first be define. The basic objective of any subject is the result of many years of 
thought, application of principles, and a final analysis obtained through practical application of all known 
phenomena around which the existing curriculum revolve. It is the statement of purpose that really sets the direction 
for what is to be accomplished and helps to determine whether the effort is approaching the desired goal. 
 The old physical education curriculum has as its goal the exercise of the young bodies so they would grow 
stronger and better. The purpose of secondary physical education in this century goes far beyond that aim to include 
instruction in life time sports, relaxation for both stress and leisure, stronger self-concepts, higher levels of 
perceptual motor skills, good body movement skills, and an understanding of how to use these skills in 
individualized programs. 
 Whereas physical education teachers should always have an ideal aim in mind, they must deal practically 
with absolute reality. Scheduled to attend physical education classes are all kinds of students with very different 
family and sports background. Physical education teachers have to provide a program that suits all of them. In order 
to do this, teachers must have guidelines to help them utilize to the best advantage the time allotted for instruction. 
 As the program begins to function, certain outcomes should be observed which might be classified 
according to evaluative criteria. Although there are many beneficial results of physical education, the more 
outstanding one relating to personal and social development are self-realization, socialization, sportsmanship, and 
value identification. 
 Recognizing and accepting individual potentials, achievements, expressions, and satisfactions are 
worthwhile outcomes of an effective physical education program. Individual students should understand and accepts 
their own abilities as well as the abilities of others. Students should realize also that it is an individual responsibility 
to pursue one’s own understanding of physical activity and human movement. Coming to a self-realization or 
reasoned judgment of one’s competencies and skills is essential for sound personal and social development. 
 Participation in physical education activities provides students with one of the truly natural channels for 
social adjustment and behavior. Through the years, sports and other play activities have been used as outlets for 
social drives. The physical education program, when organized carefully and taught properly, can make an 
outstanding contribution to the socialization process in the school curriculum. 
 The practice of good sportsmanship has been an aspect of physical education for many years. The physical 
education teacher should use proper methods of guidance to assist students in developing sportsmanlike attitudes. 
The humanistic physical education provides guidance for teachers in how to foster sportsmanlike attitudes among 
students. A carefully organized program of physical education using the humanistic approaches incorporates 
qualities that assist the student in developing a well-integrated personality, which is the major aspect of the student’s 
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total self-concept. It is likely that positive character traits will be an outgrowth of such a program. However, mere 
participation in physical education activities does not insure character development. In fact, the exact opposite may 
take place. The very nature of participation and competition may lead to negative character manifestations. It is at 
this point that guidance by the teacher is necessary if positive character traits are to be formed. Students must be 
educated along the criteria of socially acceptable behavior. 
 Using physical education to develop positive values is only one method offered by the total environment. 
The homes, religion, peer group, community, and cultural setting have various influences on individual value 
clarification. The aims and purposes of the school and the objectives of committed physical education teachers 
should lead to sound individualized and group values. As physical education teachers and students examine their 
value systems, they gain insight into their own individual moral codes. Accepting new value systems is not easy. 
Physical education teachers in the secondary schools should strive to abide by certain standards in their own 
professional and personal lives. Perhaps one of the most desirable outcomes of secondary school physical education 
program is the identification of positive values in the development of the total human personality. 
 The approach adopted in this study is a premise upon which development of the whole person is based 
upon, and it offers the teachers the opportunity to approach the teaching of social values in a structured way. For 
many teachers, this approach may be overly prescriptive, or too demanding. However there is growing research 
concerning personal, social and moral developments which shows that without clearly defined objectives, this 
important dimension of an adolescent’s development will be lost in the pursuit of fitness and motor skills. 
Consequently, while this approach is not the only solution to social development, it does offer and opportunity to 
ensure that social development is taken seriously within the physical education syllabus. With additional research 
support and appropriate program planning, physical education teachers can remove social development from the 
hidden curriculum and deal with this important objective formally. Once this is achieved, it will be right for physical 




Barnett, M.A., Matthews, K.A. & Howard, J.A. (1979). Relationship between competitiveness and empathy in 6- 
and 7-year olds. Developmental Psychology, 15, 221-222. 
Bernstein, B. (1996). Pedagogy, Symbolic Control and Identity: Theory, Research, Critique. London: Falmer Press. 
Bredemeier, B.J. (1986). The moral of the youth sport story. In E. Brown & C. Branta (eds), Competitive Sports for 
Children and Youth. Champaign, IL: Human Kinetics 
Crittenden, B. (1991). Three approaches to classroom discipline: Philosophical perspectives. In M.N. Lovegrove & 
R. Lewis (eds), Classroom Discipline. Melbourne:Longman Cheshire. 
Eisenberg, N. & Mussen, P. (1989). The Roots of Prosocial Behaviour in Children. Cambridge, England: Cambridge 
University Press. 
Haft, W.L. & Slade, A. (1989). Affect attunement and maternal attachment: A pilot study.  Infant Mental Health 
Journal, 10, 157-172. 
Hellison, D. (1985). Goals and Strategies for Teaching Physical Education. Champaign, IL: Human Kinetics. 
McPherson, B.D. 1978. Socialization and sport involvement. In G.H. Sage & G.R.F. Luschen (eds), 
Encyclopaedia of Physical Education, vol. 2. Reading, MA: Addison-Wesley. 
Huck, S.W. & McLean, R.A. (1975). Using a repeated measures ANOVA to analyze the data from a pretest-posttest 
design: A potentially confusing task. Psychological Bulletin, 82(4), 511-518. 
Overall, J.E. & Woodard, J.A. (1975). Unreliability of difference scores: A paradox for measurement of change. 
Psychological Bulletin, 82, 85-86.  
Rayner, R. (1992). Matching, attunement and the psychoanalytic dialogue. International Journal of Psycho-
Analysis, 73, 39-54. 
Smith, P. & Sharp, S. (1994). The Problems of School Bullying: Insights and Perspectives. London:Routledge. 
Zeigler, E.F. (1964). Philosophical Foundations for Physical, Health and Recreation Education. Englewood-Cliffs, 
NJ: Prentice-Hall. 
Zimmerman, D.W. & Williams, R.H. (1982). Gain scores in research can be highly reliable. Journal of Educational 
Measurement, 19. 149-154. 
